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AUTISM SUPPORT PACKAGE 
INTRODUCTION 

 
 
Autism Spectrum disorder is a cognitive disorder characterised by difficulties with social 
communication, behaviour thinking and learning. 
 
Difficulties in social communication can include; 
 

• Rarely using language to communicate with people 
• Not speaking at all 
• Rarely responding when spoken to 
• Not sharing interest and achievements with others 
• No understanding gesture – repointing, waving 
• Using limited facial expressions 
• Not showing an interest in friends, having difficulty making friends 
• Rarely engaging in imaginative play. 

 
Difficulties with behaviour can include restricted and repetitive behaviours on interests or particular 
sensory behaviours.  Signs of difficulties in this area can include; 
 

• Lining up toys in particular ways over and over again, 
• Frequently flicking switches or spinning objects, 
• Speaking in repetitive ways, 
• Having very narrow or intense interests, 
• Needs things to always happen in a certain way, 
• Having difficulty with changes of schedule or changing from one activity to another, 
• Showing signs of sensory sensitivities such as becoming distressed by everyday sounds, 

not liking the feeling of clothes or licking or sniffing objects. 
 
An Autism Spectrum diagnosis includes a support of severity level to indicate support required; 
 
 Level One – child needs support 
 Level Two – child needs substantial support 
 Level Three – child needs very substantial support. 
 
These ratings are not related to Department of Education Disability Resourcing levels. 
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Positive Partnerships Program 
 
The Positive Partnerships Program is federally funded and supports all stakeholders to meet the 
needs of young people with Autism.  We have four staff who have completed the training and act 
as Autism support coaches for their colleagues, they are; 
 

  Jemma Win    Terri Million 
  Natasha Kelly   Jean Hale 
 
The above staff have completed the Positive Partnerships training program and support meeting 
with teachers and parents, case management and transition.  The program includes formal 
scheduled meetings and informal regular contacts and meetings as determined by the class 
teacher and coach.  Class teachers are strongly encouraged to meet regularly with the parents. 
 
Formal contacts include; 
 
 Term One, Week Four Evening Parent meeting to inform parents about the 
     program.  Parents – Autism Support Teacher – Executive. 
 
 Term One, Week Five Teacher/Parent/Autism Support Teacher meeting freed 

from class with teacher relief to review the 
Positive Partnerships Grid.  A copy of the Grid is included in the 
appendices of this document.  It provides an opportunity to 
report the child’s communication, social, behavioural, sensory 
and executive fund needs.  This information is used to develop 
the Case Management Plan.  Planning Grids are located on the 
Shared Drive at All Staff/tracking/student file. 

 
 Term One, Week Six Work with Autism Support Teacher to develop a Case 

Management Plan in light of previous teachers 
recommendations and the feedback from parents via the 
Positive Partnerships Grid.  Review student profile 
document – copy attached. 

 
 Term One, Week Eight Case Management Plan review with Associate Principal. 
      

Term One, Week Nine  ‘A’ Team staff half day review meeting. 
 
 Term Two, Week Seven Case Management Review/update with class teachers 

and Autism Support Teacher.  Staff freed from class with 
teacher relief. 

 
 Term Two, Week Seven ‘A’ Team staff half day review. 
 
 Term Two, Week Eight Review Case Management Plans with Associate 

Principal. 
 
 Term Three   Ongoing informal adhoc support.  Review Case 

Management Plan with Associate Principal. 
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Positive Partnerships Program (continued) 
 
 Term Three and Four Support for transition planning for students as required. 
     Adhoc teacher relief as required. 
 
 Term Four   Students in Year Six participate in the compass 
     transition program.  The COMPPAS planning template is 

located on the intranet under – A – Autism Resources. 
 
This process will be guided by an Autism Support Teacher. 
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Ziggurat Model 
 

The Ziggurat Model provides a framework for responding comprehensively to the needs of 
students with a diagnosis of Autism Spectrum Disorder.  The model recognises the need to 
address the underlying challenges for a student with Autism prior to address specific skills 
development – either in terms of social and behavioural learning or cognitive learning. 
 

 
 

1. Address unmet sensory and biological needs such as health needs, noise management, 
sensory toys, sensory breaks. 

2. Identity re-enforcers, positive rewards for desired behaviour.  These need to be frequent 
and carried to meet the child’s needs.  A focus on re-enforcing desired behaviours is 
essential rather than a punitive approach to undesirable behaviours.  Students only gain 
new skills when desired behaviours are re-enforced. 

3. Build structure and visual supports for the child such as visual timetables, visuals for key 
routines i.e. entering class in the morning.  Providing predictability for ASD student reduces 
anxiety and stress induced behaviour.  ASD children often have stronger visual processing 
skills which makes visuals very useful. 
Structure the child’s learning environment with clear trays for work, visuals for task 
completion – then or task reward. 

4. Manage task demands for the student.  Consider the academic, social communication, 
organisation and sensory demands they may face.  Ensure the expectation for the child is 
reasonable, that tasks are matched to the students’ ability. 

5. Skills to teach    The first four levels of the model are about meeting the fundamental 
needs of an ASD child.  The final stage is identifying specific skills to teach the children.  
These skills may be cognitive i.e. literacy or numeracy but should also include teaching 
social skills, play skills, communication skills, self-regulation skills and organisational skills. 
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Top Tips for Supporting Students with Autism 
 

1. Provide structure and safety – be consistent, stick to the schedule, reward good behaviour, 
create a safe zone in the class or wet area.  A safe zone is a designated area for the child 
to self-regulate usually with task requiring little cognitive demand. 
 

2. The relationship with the ASD students’ parents is critical.  Be proactive in communicating 
regularly and positively. 
 

3. Find non-verbal ways to communicate – look for non-verbal cues from the child, identify 
triggers and sensory needs. 

 
4. Create an individualised leaner profile and case management plan – source children’s 

interests, develop a predictable schedule, teach steps to routines and tasks and provide 
regular positive re-enforcement. 

 
5. Find help and support – use the expertise of our ‘A’ team, Executive team or external 

services.  Please ask for help and support including time if needed. 
 

6. Be clear with your expectations and boundaries and re-enforce them positively. 
 

7. Explicitly teach students to identify emotional literacy and self-regulation strategies.  Using 
the concept of zones of regulation and appropriate responses for each zone for all students 
with ASD. 

 
8. Give new routines, interventions or behaviour management processes time to work.  A new 

routine or strategy is a change and ASD students need time, support and positive re-
enforcement to manage change. 

 
9. Maintain the dignity of the ASD child at all times.  When children are distressed and 

deregulated we need to ensure we are calm and concise in our communication.  We need 
to recognise that post a difficult period that we re-establish a positive relationship with the 
child.  This should be done after the de-escalation and recovery stages of escalation.  A 
copy of the escalation profile is attached. 

 
10. Support the child’s executive function needs by using timers, visual cues and timetables, 

breaking tasks down to discrete steps. 
 

11. Support the child’s social skills by specifically teaching social skills, using scripts, providing 
practice opportunities and controlled play experiences. 
 

12. Identity triggers resulting in escalation and plan responses during the escalation profile tool. 
 

13. Be aware of the concept of masking, children will contain behaviours at school but may still 
be experiencing significant sensory overload, anxiety, social or task difficulty.  Masking is 
very common with female children with ASD.  Parents are an excellent contact for 
determining if masking is occurring. Masking needs to be addressed at school 
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Resources 
 
Resources on the Intranet; 
 

• Positive Partnership Blank Grid 
• K-3 visual timetable 
• Years 4-6 visual timetable 
• Zone of regulation materials 
• Compass transition plan 
• Individual learner profile. 

 
Resources on the staff shared drive – Autism has a large set of resources including visuals, social 
stories, self-regulation tools etc. 
 
Information sheets included in this booklet via Positive Partnerships Program. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
            Page 6 
 



 
What to consider/try when you have a student with autism 
 
 
Sensory/Emotional Regulation: 
 

• headphones 
• hyper speed during warm-ups – remove child or alternatives 
• too much in the environment (too many colours/images/posters) 
• quiet place/calming place 
• sensory tools 
• find the trigger for dysregulation 
• ZONES of regulation 

 
Communication: 
 

• set up a buddy 
• use pictures / communication board 
• display instructions as well as say 

- pictures/symbols/words 
• say the student’s name before giving instruction 
• use technology for writing tasks 
• are you using figurative language? 

 
Executive Function: 
 

• use a timer 
• visual timetable 

- class timetable 
- individual student timetable 
- lesson breakdowns (baskets/folders/tasks 1,2,3) 

• scaffolds/templates 
• cut up sheets to smaller, more suitable, manageable chunks work 

 
Social: 
 

• set up a buddy 
• social stories for new situation/events 
• break down social skills/situations 
• give scripting for specific situations 

 
The smallest thing: 

Triggers could be: 
- sounds 
- specific words (goodbye) 
- a subtle action from another child 
- a look 
- raised voices 
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Planning Matrix 
Name:                 Date:     

 

 
 
 
 
  

Communication Social Interaction Repetitive Behaviours 
and Restricted Interests Sensory Processing Information Processing / 

Learning Style 

Characteristics 

1.     

 

 

Impacts 

1.      

Strategies 

1.      



 

 
 

Individual Learner Profile 
Name:  

TA:  Yr:  

Diagnosis:   

Strengths:  

Implications in the Classroom 
o Communication o Social o Repetitive Behavs o Sensory o Info. Processing 

List: 
 
 
 
 

Key Adjustments Required  
o Instruction o Curriculum o Behaviour o Environment 

List: 

Photo 



ESCALATION PROFILE SUMMARY  

 

CALM 
 

 
BEHAVIOUR 

 
 
 
 
 

 

STRATEGIES 
 
         
 
 

     
 

 
 

 
AVOID 

Read out loud 
Silent reading 

Planned ignore for over 15 
minutes 

Stop for interruptions 
 

 
 

 
 
 
 
 

 

AGITATION 
 

 
BEHAVIOUR 

 
 
 

STRATEGIES 
 

 
 

 
AVOID 

Outlining consequences 

ACCELERATION 
 

 
BEHAVIOUR 

 
 
 
 

 
 

 
 

STRATEGIES 
 
 
 
 
 
 
 

 
 

AVOID 
Stopping teaching (reassuring to 

continue) 

PEAK 
 

 
BEHAVIOUR 

 
 

 
 

STRATEGIES 
 
 
 
 
 
 
 
 
 

 
 

AVOID 
 

DE-ESCALATION 
 

 
BEHAVIOUR 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

STRATEGIES 
 

 
 
 
 
 
 

 
 
 

 
 

AVOID 
Talking about the incident 

RECOVERY 
 

 
BEHAVIOUR 

 
 
 
 
 
 
 
 
 

 
 

 

STRATEGIES 
 

 
 
 
 
 
 
 
 

 
 
 
 
 

AVOID 
Avoid talking about 

consequences 

 
 
 
  TRIGGER 



 
  



 
  



 
  



 
  



 
  



 
  



 
  



 
  



 
  



 
  



 
  



 



 


